History H340: Women and War

Spring 2005
Professor Kay McAdams

York College of Pennsylvania




Office: LS 101
Phone: 1917

Email:kmcadams@ycp.edu

Office hours: MWF 10-11:30

T/TH 9:30-12


And by appointment
Information about instructor, her approach to teaching, this course, including a copy of the syllabus, and links relevant to the course content is available at http://goose.ycp.edu/~kmcadams
Announcements concerning this course, such as cancellations, changes in assignments, etc., will be distributed via MyYCP—make sure you have that up and running. I will not be using email distribution lists for that purpose. 

“War is not nice.” – Barbara Bush, former First Lady of the United States

Course Description
War has traditionally been thought of as “man's business.” Yet, the experience of history has shown that war has long involved women as active participants and supporters. The total wars of the twentieth century, which required warring nations to mobilize on the home front as well as on the battlefield, explicitly made war women's concern.  World War I and II demonstrated that warfare was certainly not a matter of "active" men going to battle to protect "passive" women, as women became involved in the war effort as mothers, workers, military support personnel, actual combatants, and as victims of warfare on civilian populations. This course will introduce students to issues related to the role of women and men in war, the effects of war on women's status, and the impact of war on gender roles, including the relationship between men and women. Course material mainly covers France, Germany, Britain, the United States, Italy, and the Soviet Union. Students will examine course materials that use gender as a “category of analysis” to better understand the gendered nature of warfare and, specifically, the two World Wars. Course materials will also introduce students to the problematic relationship between total war and social change. Students will thus explore the larger context of forces that have affected women’s status in Europe and the United States in the 19th through 20th centuries. 

Course Goals
1. To contribute to students’ ability to use gender as a category of analysis as a critical thinking tool. In the context of this course, the concept of gender will be used to analyze conditions of war and peace. 

2. To contribute to students’ understanding and awareness of the multiplicity of women’s wartime experience. 

3. To enable students to develop reading, writing, listening, and speaking skills through reading assignments, class discussions, group work, and assigned papers. 

4. To develop the critical thinking skills necessary for analyzing primary and secondary sources, including Web resources. 

5. To encourage students to think critically about the complexities of women’s wartime experience in light of social class and ethnicity. 

Course Materials for purchase
Margaret Randolph Higonnet, et.al. Behind the Lines. Gender and the Two World Wars. (Referred to below as BTL)
Yvonne M. Klein, ed. Beyond the Home Front. Women’s Autobiographical Writing of the Two World Wars. 

Nicoletta F. Gullace. “The Blood of Our Sons”. Men, Women, and the Renegotiation of British Citizenship During the Great War. 
Brana Gurewitsch, ed. Mothers, Sisters, Resisters. Oral Histories of Women who Survived the Holocaust. 

Course Materials on Reserve: 

Margaret Higonnet, et.al., Behind the Lines. Gender and the Two World Wars
Yvonne M. Klein, ed. Beyond the Home Front. Women’s Autobiographical Writing of the Two World Wars. 

Nicoletta F. Gullace. “The Blood of Our Sons”. Men, Women, and the Renegotiation of British Citizenship During the Great War. 

Brana Gurewitsch, ed. Mothers, Sisters, Resisters. Oral Histories of Women who Survived the Holocaust. 

Joanna Bourke, An Intimate History of Killing. 
Angela Woollacott, On Her Their Lives Depend. Munitions Workers in the Great War
Sayre Sheldon, ed., Her War Story. Twentieth Century Women Write About War
Bonnie Smith, Changing Lives. Women in European History since 1700
Margaret Higonnet, ed., Lines of Fire. Women Writers of World War I
Daniela Gioseffi, ed., Women on War. An International Anthology of Writings from Antiquity to the Present
Basis for Course Grade:

Participation/attendance: 20%
Portfolio: 25% (finals time)
Gullace paper: 10%  (March 15)
Gurewitsch paper: 10% (April 19)
Images of women at/in war poster: 10% (May 3)
Final paper:
25% (finals time)
About this course:  First, I welcome all of you, and greatly appreciate your interest in this class. In particular, I welcome the diversity of academic and personal backgrounds. This will truly be an interdisciplinary course, which it is designed to be. I will do the work necessary to provide you with a challenging and thought-provoking learning experience. My goal is to create a community of learners that takes advantage of our diverse backgrounds. I include myself in the category of “learner,” as I gain so much from student discussion of issues in this class (I am writing a book on the topic of Women and the Two World Wars, and class discussions spur me on to greater thinking and writing). I am very much looking forward to working with all of you and listening to your ideas. 
This course will indeed be a challenge, and you need to be prepared to meet that challenge. I assume you have all signed up for the course because you are interested in the topic, because you are interested in discussing often difficult issues with a degree of maturity and sensitivity to other class members, because you are willing to participate in class discussion and are willing to show up for class prepared every time (that means with the reading completed and understood), because you are undaunted by challenging reading and writing assignments, because you above all, want to question and probe and LEARN. If you are just here for a grade and credit, you may encounter a great deal of difficulty, in part because I have little patience for that. My frank tone is not meant to dissuade you from signing up for the challenges of this course, but rather, is meant to put you on notice that the course is meant to be challenging. I challenge myself in every course and devote a great deal of time and energy to creating a quality learning experience for you. In return, I quite fairly expect you to expend the necessary time and energy completing the reading and writing assignments, coming to class prepared, participating in class discussions, and above all THINKING! If you have concerns about any of these challenges, please feel free to speak with me about them. I try to be fair and flexible with all of my students, and take into account a variety of learning styles and abilities in designing my courses. I expect effort, not perfection.
Conduct of the course:  Class will consist of a brief overview of the topic and lots of discussion.  Participation is a large portion of your grade, and so you need to be willing to speak up on a regular basis, both in the large group and in small group work. Given the size of the class, there will be a lot of small group work, and I will observe your participation in the group. Be prepared. You may not sit back and be passive observers of other students’ learning. Passivity and detachment will be noted, and will earn a correspondingly low grade for participation. Frankly, I can’t imagine not wanting to discuss many of the provocative ideas raised by the course readings. You have something valuable to contribute—so do it! Unless you are ridiculing or attacking someone, or are completely off task, there are no unacceptable contributions. 
The reading material for this course consists of primary (documents) and secondary sources (interpretations and narratives). Much of the assigned reading consists of the original voices of women who experienced war—no one can convey that experience better than they can themselves. We will spend class discussion working with this written as well as visual material (I show a lot of slides in this course depicting images of women and men at war). Some of this assigned reading is very difficult material—that’s all part of the challenge. Come see me, and above all ASK QUESTIONS! Come to class prepared to question the meaning of the material. I will do my best to facilitate our discussions through the questions I ask about the material, but you also should have your own questions. 
Our goal in discussion is not to achieve “right” answers, for the most part. We are working on analysis, on interpretation. Please keep that in mind as you work through the assigned reading material. I know there is a lot of material (I have to read and reread it as well). Keep in mind that I am not asking you to memorize facts and figures and data. I am asking you to analyze, to interpret, and to convey the argument of a reading. I am asking you to critically think about what the author is saying to us about gender and war.  
Assignments: There are no tests in this course. Your course grade will be based upon papers, class participation and attendance, a portfolio of abstracts of the assigned readings and class summaries, and a poster you design working with one or two other people. The response papers you write to the Gullace and Gurewitsch texts should be 5-7 pages in length. You will be given response questions well in advance of the due date. The final essay (10 pages in length) will address the major questions of this course. By using gender as a category of analysis to study war, the synthesis you present in this paper will reflect your own analysis and understanding of the two World Wars in light of gender, the role of women in war, and the role of war in causing social change and concepts of gender. This is not a research paper, but rather a discussion of what you have learned and conclude about the above named issues in light of the assigned readings, lectures, and class discussion. 

The portfolio you develop as one of the assignments in this class will substantially help you with this final paper. READ THIS SECTION CAREFULLY FOR CONTENT OF THIS PORTFOLIO: The portfolio is a class-by-class record of reading ABSTRACTS (see examples provided at the end of the syllabus) and what we did in class, including what we discussed and what you found interesting. I do not want lecture summaries, but rather, in a couple of sentences or paragraph, a critical, thoughtful summary of what you got out of each day’s class and the corresponding readings. For the readings, I would suggest that you indicate the author’s main argument. Then, when you arrive at the end of the course, you have a record of everything we covered (outside of your own notes), including your reactions to it, that you can use to formulate your analysis of gender in war. If you take time after every class period to note what you learned, or what might be valuable for this final paper, it will already be partially written by the time you get to the final weeks of the course. I will collect the portfolios periodically throughout the semester to see how everyone is doing with regard to the material NOTE: MISSING CLASS IS NOT AN EXCUSE TO MISS AN ENTRY WITH REGARD TO THE ASSIGNED READING. THE READING IS ASSIGNED REGARDLESS OF YOUR ABILITY TO ACTUALLY ATTEND CLASS TO DISCUSS IT. FURTHERMORE, WHILE FOR MOST CLASSES THERE IS ASSIGNED READING, EVEN FOR THOSE RARE CLASSES FOR WHICH THERE IS NO ASSIGNED READING, YOU MUST STILL DO A CLASS SUMMARY.  You do not have to provide reading summaries for the Gullace or Gurewitsch. Everything else—Yes, unless otherwise indicated by me. For the excerpts from the Klein text or other excerpts from the Sheldon, Higonnet (Lines of Fire), or Gioseffi texts please address the following: In what ways does gender figure into an analysis of the text? How does the text help you understand how women’s experience of war? Pay attention to the language used in the text as well as to the actual content.
The portfolio is to be clearly organized by date. I will not accept handwritten portfolios

We may not get to every one of the assigned readings during a given class period. The readings are assigned for the purposes of your learning about the subject—just because we don’t discuss them directly, doesn’t mean that they aren’t important. You must still write a reading summary for them.

I may require specific entries to videos, etc. 
The last project is a group project for which you will design a poster that explores images related to women and war. Imagery, language, and the connotations thereof, are incredibly important for analyzing issues of gender in/at war. We will deal with them in class, and you will think about them creatively for the purpose of designing a poster that will be displayed in LS 312. You will present your poster at finals time. You can choose several images related to a theme, or one image and really deconstruct it. I will provide links to websites that have images through my own website, but there are MANY sources available for this project. 
Attendance policy: Of course, in order to do this portfolio, you have to be in class. You are all adults and responsible for your own schedules and priorities, but students are nevertheless expected to attend every class meeting. My attendance policy is as follows: Because this class only meets twice a week, you are allowed two absences for any reason. (I can no longer concern myself with being a judge of “excused” and “unexcused” as the range of student circumstances is just too vast). Any subsequent absence beyond these two will result in a lowering of your participation/attendance grade by ONE grade. 
 PLEASE NOTE: Any student who misses more than 6 classes for any reason will not pass this course.  
PLEASE NOTE AS WELL: Students who miss the discussion for the Gullace or Gurewitsch text will have that absence counted as missing two days. 
Cheating and Plagiarism: I like to assume that you are all ethical adults and that you will therefore not engage in plagiarism and cheating. Since all of the assignments in this course are produced outside of class, you should take the following remarks very seriously. Plagiarism and cheating are serious offenses, and I pursue cases to the fullest extent. Cheating: Work bearing a marked similarity to another student’s work will be considered cheating, and will receive an “F”. I define “marked similarity” to mean similarity in structure, phrasing, paraphrasing, and word choice beyond what could be considered a random occurrence. Since you work in groups, it is obviously acceptable to discuss the material for the paper with others. However, if you work with another person on the actual construction and writing of a paper, you are cheating.   Plagiarism is a serious offense. It is the failure to give credit to writers for words and ideas that you use. In other words, to plagiarize is to use another person’s words, phrases, or ideas as your own without acknowledging the source. You must use quotations when using another author’s words and phrasing and you must credit the source. It is not acceptable to copy the words of others without indicating them with quotation marks and giving credit to the source. You must quote and you must give credit—failure to do either is plagiarism. I have a nice and always expanding list of Web sites that offer papers to students, and I regularly check them for similarities with a student’s own work. This takes a lot of my time, but I refuse to tolerate cheating and plagiarism. 
What are the consequences for plagiarism and cheating: An F on the assignment, and at my discretion, an F in the course. The matter will be reported to the Dean of Academic Affairs (see Statement of Academic Dishonesty below). If you have questions about when to quote or cite the source, or about plagiarism and cheating, be safe and ASK!

Statement of Academic Dishonesty (new statement as of Fall 2004): “Academic dishonesty will not be tolerated at York College. Academic dishonesty refers to actions such as, but not limited to, cheating, plagiarism, fabricating research, falsifying academic documents, etc., and includes all situations where students make use of the work of others and claim such work as their own.

When an instructor believes that a student has committed an act of academic dishonesty, the instructor must provide written notification to the student, the Department Chair, and the Dean of Academic Affairs of the charge and the sanction. Documentation related to instances of academic dishonesty will be kept on file in the student’s permanent record. If the academic dishonesty is the student’s first offense, the instructor will have the discretion to decide on a suitable sanction up to a grade of 0 for the course. Students are not permitted to withdraw from a course in which they have been accused of academic dishonesty.

Students who believe they have been unjustly charged or sanctioned in cases involving a first offense must discuss the situation with the instructor immediately. Following this discussion, students may request through the Dean of Academic Affairs that the Student Welfare Committee conduct a hearing to review the charge and/or the sanction in the case. In cases of a first offense, the instructor may request that the Student Welfare Committee conduct a hearing and decide on the sanction, which can involve academic suspension or dismissal from the College, if the instructor believes the offense to be of an extremely egregious nature.

If the Dean of Academic Affairs determines that the academic dishonesty is the student’s second offense, the Dean will provide written notification to the student, the instructor, and the Department Chair. The Student Welfare Committee will automatically conduct a hearing to review the charge and decide on an appropriate sanction, which will involve academic suspension or dismissal from the College. Students who believe the Student Welfare Committee has unjustly sanctioned them may submit a written request to the Dean of Academic Affairs for a review of their case by the Dean.”

Grading policy of York College: (new policy as of Fall 2004, with my percentages) 

4 (Excellent) (90-100): This grade denotes accomplishment that is truly distinctive and decidedly outstanding. It represents a high degree of attainment and is a grade that demands evidence of originality, independent work, an open and discriminating mind, and completeness and accuracy of knowledge, as well as an effective use of the knowledge.

3.5  (Very Good) (85-89): This grade denotes mastery of the subject matter. It represents very good achievement in many aspects of the work, such as initiative, serious and determined industry, the ability to organize work, and the ability to comprehend and retain subject matter and to apply it to new problems and contexts.

3 (Good) (80-84): This grade denotes considerable understanding of the subject matter. It represents a strong grasp and clear understanding of the subject matter and the ability to comprehend and retain course content.

2.5 (Above Average) (76-79): This grade denotes above average understanding of the subject matter. It represents a good grasp of the subject matter and the ability to comprehend and retain course content.

2 (Average) (70-75): This grade denotes average understanding of the subject matter. It represents the grade that may be expected of a student of normal ability who gives the work a reasonable amount of time and effort.

1 (Below Average) (60-69): This grade denotes below average understanding of the subject matter. It represents work that falls below the acceptable standard.

0 (Failure) (below 60): This grade denotes inadequate understanding of the subject matter. It signifies an absence of meaningful engagement with the subject matter and that the student is not capable of doing or understanding the work or has made little or no effort to do so.

Statement on Writing Standards: “Students enrolled in this course are expected to use literate and effective English in their speech and in their writing. All papers submitted must be well written; grades on written work (including examinations) will be based on expression as well as on content. Students may be required to rewrite papers which are marred by errors in grammar, punctuation, spelling, or organization.” Source: Faculty Manual, C2.11. 

I abide by this standard. I encourage all students to seek assistance from the writing consultants at the Learning Resources Center, located in the basement of Wolf Gymnasium (WAC). The Learning Resource Center can help you, and I of course, will provide comment.  I reserve the right to refuse to grade papers from students who consistently turn in poor quality writing without consulting the LRC, and/or to ask them to rewrite the paper. 

I will conduct this course in an atmosphere of respect for you as individuals and students. This involves attentiveness to what you have to say, and a regard for your opinions and ideas. I expect students to conduct themselves likewise when interacting with each other and myself. Repeatedly arriving late, sleeping, talking with others, doing other course work, letting other students do all the work when assigned group work, or discussing matters not related to this course during group work are all disrespectful behaviors that will consequently be reflected in your overall course grade. If you must arrive late, please be courteous about entering, and if you must leave early (but please don’t do this), please discuss it with me before class begins. 
Late Assignment Policy: Assignment due dates are listed in schedule of topics below. It is your responsibility to turn the assignment in on the date due. Assignments are due at class time. I will accept papers without penalty until 5:00 p.m. on the date due, and will accept assignments via email as attachments. Please note that you bear the responsibility for submitting assignments to me on time. I am not responsible for network/email glitches, your technological problems, or a failure to include an attachment. If I do not receive a paper by 5:00 in my email inbox, it will be marked as late. Papers will be marked down 1 full letter grade (not half letter grade, i.e. from A to B, not B+) for each day late. Weekend days count. 

Policy on paper acceptance: NO PAPERS WILL BE ACCEPTED OR GRADED THAT ARE NOT STAPLED OR HELD WITH A PAPER CLIP. ALL PAPERS MUST BE TYPED, PROOFREAD (DO NOT SIMPLY RELY ON SPELL-CHECK– REREAD WHAT YOU HAVE WRITTEN). 

NO EXTRA CREDIT is offered in this class. 

I reserve the right to apply and amend any of the above stated policies as the situation warrants.  I also reserve the right to apply and amend any part of this syllabus at any time during the semester. This includes the right to add or eliminate readings, assignments, or topics covered. 
SCHEDULE OF TOPICS:

One: Issues of women in/at war

Readings: 

BTL: Higonnet: “Introduction”; Scott, “Rewriting History”; Higonnet and Higonnet, “The Double Helix”
Peter Landesman, “The Minister of Rape” from NYT Magazine, Sept. 15, 2002. Available through Proquest newspaper article database offered through Schmidt Library
Joanna Bourke, An Intimate History of Killing, on reserve, pp. 57-84, 294-333.
Bonnie Smith, Changing Lives, (on reserve), pp. 274-280, 286-288, 292-308, 317-334, 340-360.
January 20: Introduction to the course. Looking at Emily Mallia. 
January 25:  The “nature” of women/men: Women: Life givers/life takers?
Reading: Bourke and Landesman.
January 27: Understanding war and social change
Reading: BTL: Intro and Scott and Higonnet 
February 1: History of Women and War 
February 3: Women’s lives on the eve of World War I (the measure of change)


Reading: Smith
Two: World War I 
Readings: Gould, “Women’s Military Services”; Gilbert, “Soldier’s Heart.”  Showalter, “Rivers and Sassoon” in BTL
Margaret Darrow, “French Volunteer Nursing and the Myth of War Experience in World War I,” American Historical Review Vol. 101, No. 1 (February 1996). Available through JSTOR
Angela Woollacott, On Her their Lives Depend. Chapters 1 and 8 (on reserve)
Addams, Brion, Ortie, in Higonnet, Lines of Fire. Women Writers of World War I (on reserve) (pp. 38-42, 50-52, 93-96)
Mary Borden, Moonlight and Conspiracy, pp. 373-379, in same.
Helen Zenna Smith, “Not so Quiet,” in Sheldon, Her War Story pp. 32-36

Angela Woollacott, “’Khaki Fever’ and its Control: Gender, class, age and sexual morality on the British Homefront in the First World War,” Journal of Contemporary History, vol. 28, no. 2, (April 1994). Available through JSTOR.

Nicoletta F. Gullace, ‘The Blood of our Sons. Men, Women, and the Renotiation of British Citizenship during the Great War. (Paper due March 15)

Individual readings from the Klein text

February 8: World War I—total war begins. 
February 10: Women on the homefront (work)
Reading: Woollacott, On Her their Lives Depend, chaps 1 and 8 
Klein: Pankhurst, Rathbone
February 15:  Women on the homefront (pacifism)
Reading: Jane Addams, pp. 38-42, Ortie, pp. 50-52, and Brion, pp. 93-96, in Higonnet, Lines of Fire, on reserve.
Helen Zenna Smith, “Not so Quiet,” in Sheldon, pp. 32-36

Klein: Mitchell, Brittain (Testament of Youth)
February 17: Women on the homefront (sex and food)


Reading: Angela Woollacott, “’Khaki Fever’.

Klein: Eisenmenger
February 22: Video: Behind the Lines 


Reading: Showalter
February 24: Video: Behind the Lines 

Winter Break: February 26-March 6
March 8: Women at the front (military and nursing)

Reading: Gould in BTL

Darrow, “French Volunteer Nursing.”

Mary Borden (Blind in Klein, Moonlight and Conspiracy in Higonnet, Lines of Fire, pp. 373-379)


Klein: Stein, Farmborough, Borden (Blind)
March 10:  Gender and the literary and artistic response to war 

Reading: Gilbert in BTL, and war poetry TBA
March 15: Discussion of Gullace. Papers due.
THREE Interwar period– Gender relations and conflict

Readings: BTL: Hause, “More Minerva than Mars”; Hausen, “German Nation’s Obligations”.

Nina MacDonald, “Sing a Song of Wartime,” in Sheldon, Her War Story, pp. 11-12 (on reserve)

Individual readings in Klein text
Claire Studer Goll, “The Wax Hand,” pp. 404-408, in Higonnet, Lines of Fire (on reserve)
March 17: Demobilization, political and economic conditions, and The New Woman


Reading: Hause and Hausen in BTL


Claire Studer Goll, “The Wax Hand” in Higonnet, Lines of Fire, pp. 404-08.

Nina Macdonald “Sing a Song of Wartime” in Her War Story 

March 22: Continuation of discussion
Break: March 24-28

FOUR: The next war: World War II

Readings: BTL: Gubar, “This is my rifle”; Schwartz, “Redefining Resistance”
Leisa Meyer, “The Lesbian Threat,” in Dombrowski, Women and War in the Twentieth Century (on reserve)
D’Ann Campbell, “Women in Combat: The World War II Experience in the United States, Great Britain, Germany, and the Soviet Union,” Journal of Military History vol 57, no. 2 (April 1993). Available through JSTOR
Grossman, “A Question of Silence. The Rape of German Women by Soviet Occupation Soldiers,” in Dombrowski, Women and War in the Twentieth Century (on reserve)
Fanny Christina Hill interview in Rosie the Riveter Revisited (on reserve)
Karen Tucker Anderson, “Last Hired, First Fired: Black Women Workers         during World War II,” Journal of American History vol. 69, no. 1 (June 1982). Available through JSTOR
Kikue Tada, “The Scars Remain” in Sheldon, pp. 235-239

Amnesty International report of 8 December 2004 on women, war and rape: http://web.amnesty.org/library/print/ENGACT7707252004
Maria Rosa Henson, “From Comfort Women,” pp. 144-147 in Daniela Gioseffi, Women on War (on reserve)
Elizabeth Heineman, “The Hour of the Woman: Memories of Germany’s ‘Crisis Years’ and West German National Identity,” American Historical Review vol. 101, no. 2 (April 1996). Available through JSTOR
Individual readings from Klein text

Brana Gurewitsch, Mothers, Sister, Resisters. Oral Histories of Women who Survived the Holocaust
March 29: Mobilizing for war and depictions of women in propaganda and advertising

Reading: Gilbert in BTL
March 31: Women in the workforce
            Reading: Klein: Murray Hill
April 5: Video: The Life and Times of Rosie the Riveter
April 7: Women, war and race


Reading: interview with Fanny Christina Hill, in Rosie the Riveter Revisited


Karen Tucker Anderson, “Last hired, first fired.”



Klein: Kitagawa, Kowaga
April 12: Women in the military

Reading: Meyer, “The Lesbian Threat.”



   D’Ann Campbell, “Women in Combat” 



Klein: Settle, Meigs
April 14: The gender of victimization and resistance and perpetration

Reading: Schwartz in BTL



Ofer and Weitzman, “Introduction,” to Women in the Holocaust, pp. 1-16



Klein: Salvesen, Frauen
April 19: Discussion of Gurewitsch. Papers due.
April 21: Survival in total war


Reading: Klein: Brittain, Skrjabina

Kikue Tada, “The Scars Remain” in Sheldon, pp. 235-239

April 26: Mass rape
           Reading: Grossman, “A Question of Silence,” in Dombrowski
Amnesty International report of 8 December 2004 on women, war and rape: http://web.amnesty.org/library/print/ENGACT7707252004
Maria Rosa Henson, “From Comfort Women,” pp. 144-147 in Daniela Gioseffi, Women on War (on reserve)
April 28: Postwar
Readings: BTL: Jenson, “Liberation and New Rights”
               Heineman, “The Hour of Women.”
May 3: Begin poster presentations
May 5: Final discussion—understanding war through gender and gender through war
Abstract example for portfolios:
"To the Unknown Mother of the Unknown Soldier": Pacifism, Feminism, and the Politics of Sexual Difference among French Institutrices between the Wars 

Mona Siegel

French Historical Studies, Vol. 22, No. 3. (Summer, 1999), pp. 421-451.

Abstract: French primary schoolteachers have embraced no issue more passionately than they did pacifism in the aftermath of the Great War. But while instituteurs and institutrices shared a commitment to promoting pacifism through education, the possibilities for influencing political decision making remained gender prescribed. Pacifism became one of the principal mechanisms through which institutrices in interwar France fought to establish a legitimate civic identity for women, with its attendant rights. Responding to gender concerns specific to the 1920s and 1930s, and searching for a way to assert their own legitimacy against men's combat experience, pacifist institutrices emphasized their maternal and pacific "nature" in their campaigns for peace. In doing so, they, like French feminists since the Revolution, encountered the problems inherent in any attempt to gain recognition of individual rights on the basis of sexual difference. Their appropriation of a rhetoric of sexual difference nonetheless helped break down cultural barriers that excluded women from public debates on foreign affairs.

France, Africa, and the First World War 

C. M. Andrew; A. S. Kanya-Forstner

The Journal of African History, Vol. 19, No. 1, World War I and Africa. (1978), pp. 11-23.

Abstract: World War I marked the final phase of French colonial expansion. France's African war aims were determined not by the cabinet but by the leaders of the colonialist movement and by a handful of African enthusiasts in the colonial and foreign ministries. Most of these men harboured the unrealistic aim of acquiring not merely German territory but also other foreign 'enclaves' in A.O.F. At the peace conference, however, France's African gains were limited to mandates over the greater part of German West Africa. Before August 1914 no government had given serious thought to the potential contribution of French Africa, either in men or raw materials, to a war in Europe. The enormous losses on the Western Front led to the recruitment of French Africa's first great conscript army. By the end of the War French Africa had sent 450,000 soldiers and 135,000 factory workers to Europe. The crisis of French food supply also led in 1917-18 to the first concerted campaign, mounted jointly by the colonialists and the colonial ministry, for the mise en valeur of the Empire. But France's shipping losses made it impossible to increase her African imports. In the aftermath of victory French Africa appeared genuinely popular in France for the first time. The main reason for that popularity was the naive belief that the resources of the Empire would free France from dependence on foreign suppliers and speed her post-war recovery. When the resources of the Empire proved even slower to arrive than reparations, the Empire quickly lost its newfound popularity. The War nonetheless left behind it the myth of the Empire as a limitless reservoir of men and raw materials: a myth which, though dormant for most of the inter-war years, was to be revived by the coming of World War II.
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