H420: Nazi Germany
Spring 2006  






Prof. Kay McAdams

York College of Pennsylvania




Office: LS 101

Phone: 1917

Email: kmcadams@ycp.edu
Office Hours:  MWF: 10-11:30


T/TH: 9:30-11:30








And by appointment

When I am not teaching, I am often in my office. I am happy to speak with you at any time, even if it is not during my posted office hours. Please feel free to knock on my door. 

All students need to use the my.ycp portal to access information and announcements concerning this class (https://my.ycp.edu). Copies of assignments and some readings will be available through the “files” section associated with this course, and I will use the portal to communicate any announcements, such as class cancellations, adjustments to readings, etc. If class is cancelled, you must check my.ycp.edu for instructions about what adjustments will be made for the next class meeting. I will expect you to be aware of those changes. 

Additionally, I do have a personal Web site: http://goose.ycp.edu/~kmcadams


This site is a good source of information about myself, my teaching philosophy, and approach to my courses. A copy of this and all my syllabi is available through the site. 

As with all of my syllabi—quotes for consideration:

	A destruction, an annihilation that only man can provoke, only man can prevent.—Holocaust survivor and Nobel Peace Prize recipient, Elie Wiesel

	

	Indifference, to me, is the epitome of evil.-- Elie Wiesel


	

	History is argument without end.-- Pieter Geyl


Course Description
Sixty years after the defeat of Hitler’s Germany, and despite innumerable documentaries, articles, books, and films, historians and others continue to ask the question, “How could it have happened?” This course provides students with the opportunity to examine one of the most troubling eras in human history more in depth, and to deal with the difficult issues related to the Third Reich, the Holocaust, and historical interpretations of the period. Although the course will concentrate on the period from 1933-1945 (the Third Reich proper), it is necessary to view those twelve years in the larger framework of German history, particularly with reference to the history of German nationalism, racism, and anti-Semitism. Course content is therefore divided into three parts: I. Pre-1933 Germany, including anti-democratic traditions, World War I and its impact, the Weimar Republic and its weaknesses, and the rise of the National Socialist (Nazi) Party and ideology under Hitler; II. 1933-1939-- Germany under the Nazis but before the beginning of World War II, including the Nazi seizure of power, the consolidation of power, and German society, economics and politics before the war; III. Germany at war, 1939-1945, including the German home front at war, the conquest of European empire, racial policies and the Holocaust. While the course is organized around these three larger content areas, the course will also concentrate on scholarly interpretations of the regime. The student’s grade will be based upon the following: Film analysis project (10 pages) involving critical analysis of 2 Holocaust films; Participation/attendance/preparation; Holocaust documents interpretation paper (7 pages); 3 five page papers written in response to individual texts.
Invitation to learning:
I welcome all of you, and greatly appreciate your interest in this class. In particular, I welcome the diversity of academic and personal backgrounds. If I am successful, this will be one of the most challenging courses you have taken at York College, and I am willing to do the work necessary to provide you with a challenging and thought-provoking learning experience. I recognize that you come to this course with differing motivations (scholarly interest, general interest, “getting ADR credit” interest) for taking this course, and differing understandings of what a history course entails. My goal is to create a community of learners that takes advantage of our diverse backgrounds. I include myself in the category of “learner,” as I gain so much from student discussion of issues in this class. I am very much looking forward to working with all of you and listening to your ideas. 

Having said that, let me tell you of the challenges of this course and myself as an instructor.  This course will indeed be a challenge, and you need to be prepared to meet that challenge. Historians read. Historians read a lot. You will read a lot in this course. You will discuss a lot in this course. You will write a lot in this course. None of those requirements are arbitrary—they are all consciously designed to help you learn both content and critical thinking skills. In other words, I am not giving you work just for the sake of working you. And you are free to ask for some degree of flexibility with regard to how the course is proceeding. Rather than feeling overwhelmed and angry, come talk to me. I challenge myself in every course, and I believe that you deserve a challenge as well. I quite fairly expect you to expend the necessary time and energy completing the reading and writing assignments, coming to class prepared, participating in class discussions, and above all THINKING! If you have concerns about any of these challenges, please feel free to speak with me about them. I try to be fair and flexible with all of my students, and take into account a variety of learning styles and abilities in designing my courses. I expect effort, not perfection.
A further condition of this course is that given the nature of its subject matter, I do expect respect for those who were victimized by its policies and vast web of destruction. I will not tolerate racist, anti-Semitic, or otherwise degrading comments about those who suffered. That is not a matter of “political correctness,” that is a matter of common decency and respect. You may have colleagues in this class with connections to Holocaust survivors or other victims, and you need to be aware of the implications of your actions and attitude. Furthermore, I consider the consumption of food in class (before is fine, but not during), doing other class work or reading, talking, sleeping, cell phone answering, getting up and walking out, and other actions I have encountered to be disrespectful. I will speak to you about any such behavior, and persistent inattention to this matter on your part may result in your being asked to leave the class or failing it. 
Accepting this invitation to learning means commitment on your part, just as it does on my part. It means a commitment to attend class regularly and on time; to be prepared for class meetings; to approach the class material thoughtfully; to be willing to challenge your assumptions and preconceived notions; to treating me, your classmates, and our historical actors with respect. History to me is an essential subject, and even if you don’t ask me, I’ll give you my opinion anyway—a study of Nazi Germany is essential for understanding the perils of democracy and mass politics and society, of the dangers of all forms of fundamentalism in all of its guises. This is a history that remains very much alive in terms of the lessons it can teach us. 

Course Questions:
This is a list of the major questions this course is designed to address. If there are others that you wish to contribute, let’s discuss that:

1. How is the Third Reich connected to the larger context of German history and to developments in the modern era in the West?

2. What are the central interpretive approaches that characterize historical analysis and discussion of Hitler, the regime, and its activities?

3. In what ways does the Holocaust remain one of the most interpretively problematic aspects of the regime?

4. How are popular perceptions of the regime and the Holocaust shaped by media, especially film and docudrama? How can we critically analyze the merit of those images and interpretations offered in those ways?

Course outcomes and goals:

In order to deal with those questions, students in the course will be able to develop the following skills, abilities, and knowledge:
1. Understanding of the narrative content associated with the period, which means an intellectual comprehension of MAJOR names, dates, developments. Note: my approach to history is not that of “facts for facts’ sake”. That is NOT history, that is some sort of Trivial Pursuit.  An understanding of MAJOR historical facts is necessary for developing interpretations, and for being able to present an accurate account of the past. I am not expecting you, however, to get bogged down by the nitty-gritty details.

2. Learn to think like a historian. This involves developing an understanding of history as a critical thinking endeavor that involves the essential skills of analysis, interpretation, explanation, and discussion, through which the historian presents an argument based upon evidence (primary and secondary sources). History is interpretive at its very core—it must be. That does not mean that historians make things up—there are facts in history, and historians stick to the evidence (this isn’t fiction writing). But what historians disagree on is the past’s meaning, the significance, the hows and whys, and yes, sometimes the whats . Historians disagree with each other—they disagree because they are human and they bring to bear on their reading of sources different assumptions and understandings of the material and human nature and motivation. They disagree across time as well—the writing of history is never a finished process, but rather is “argument without end,” (Pieter Geyl), meaning that as time proceeds, the reading and interpretation of the past changes in accordance to the changing situation in the present. Present historians work in a contextually different environment from historians in the past, and from each other, in some cases. The history CONSTRUCTED is thus different, and different interpretations vary. Making sense of the past is thus a rather messy, contentious, and unfinished, business, and the writing of Third Reich history is especially complicated by issues of moral and political implications of argument and interpretation, the complicated nature of sources and the language used in them, and both the lack and surplus of sources.

I think that at this point it is helpful to define what I mean by terms that will be used frequently to describe the process of constructing history and how these terms directly relate to tasks you will be asked to do in this course: 

a. Analyze: To consider information and material for the purpose of determining its validity, credibility, significance, meaning, in order to address/answer some historical question or issue. This (analysis) is your primary activity with course materials. This goes beyond a passive consumption of the materials—to analyze implies having actively considered the material for the above stated purposes. To analyze does NOT mean to regurgitate what you know or what is already said—it requires you to do the mental work necessary to figure out meaning, not just what the material says. 

b. Interpret: To explain the meaning or significance of the evidence/material/topic based upon analysis of the evidence. Presented in the form of an argument and supporting points. Developing an interpretation will be the basis for your papers and our class discussions.

c. Explain: To convey that meaning or further develop understanding of topic. In your papers, explanation makes it clear to the reader why you interpret the evidence as you do or it makes clear to the reader why something happened as it did (meaning). 

d. Discuss: To use reason or argument to convince, often taking into account conflicting views. To discuss in your papers means to be aware of the need to convince because of the existence of alternative interpretations or conflicting evidence.

e. Argument: Otherwise known as a thesis. To argue in the context of constructing an historical interpretation means to state explicitly what the author will show in order to persuade the reader of the validity of his interpretation. All of your writing in your papers must have an argument as its foundation. An argument does not consist of a question, it consists of an answer to that question that provides the framework for you paper. 

f. Evidence: Specific information derived from a historical source. Historians use two types of sources: 1) Primary sources are any kind of source (written, visual, material, auditory) that was produced at the time and is analyzed by historians to construct interpretations. Primary sources are the “raw material” of history with which historians work. 2) Secondary sources are sources that present an interpretation based upon a completed analysis of other materials. 

3. Develop ability to use and interpret primary sources, especially considering the difficulty of sources connected with the Third Reich/the Holocaust. 

4. Develop ability to assess conflicting interpretations and arguments relevant to specific topics in this subject area. 

5. Develop the ability to critically analyze interpretations and images offered through film. 

6. Be able to effectively communicate one’s ideas through writing and discussion. The development of writing skills will be emphasized in this class. 

The abilities listed above will be assessed in the following ways: papers written in response to assigned texts that provide you with the opportunity to develop critical thinking and writing skills; class discussion involving work with primary source evidence and secondary source interpretations; film analysis. 

Course Materials for purchase:
Alan Adelson, The Diary of Dawid Sierakowiak.

William Sheridan Allen, The Nazi Seizure of Power. The Experience of a Single German Town 
1922-1945. Revised edition, 1984.

Omer Bartov, Hitler’s Army. Soldiers, Nazis, and War in the Third Reich (1992).
Michael Burleigh and Wolfgang Wipperman, The Racial State. Germany 1933-1945.

Jackson Spielvogel. Hitler and Nazi Germany. A History. 5th edition. 
Additional course materials are available on reserve, e-reserve, or via “files” or “links” of my.ycp.edu, as indicated below in schedule of topics. 
Structure of the Course: 
Since you come from a variety of academic backgrounds, and there are no prerequisites for this course, I will begin classes with a brief overview of the topic. I will try to provide you with the necessary information so that you can better comprehend the topic. Then, on most days, we will have a discussion or video, or both. Videos are important in this class—they are used to provide us with a visual sense of the period, and yes, that will be quite disturbing, given the subject matter. They are not mental days off or nap times, and in fact, given the need for us to demonstrate the utmost respect for victims of the Nazi regime, failure to pay attention is disrespect and I will ask you to leave. We will discuss the content of the videos, their presentation, the interpretation offered. The reading material for this course consists of primary (documents) and secondary sources (interpretations and narratives). We will spend class discussion working with this written as well as visual material. Some of this assigned reading is very difficult material—that’s all part of the challenge. Come see me, and above all ASK QUESTIONS! Come to class prepared to question the meaning of the material. I will do my best to facilitate our discussions through the questions I ask about the material, but you also should have your own questions. 

This course will be a challenge in terms of facilitation of discussion, given the size of the group. Participation is a large portion of your grade, and so you need to be willing to speak up on a regular basis, both in the large group and in small group work. Given the size of the class, there will be a lot of small group work, and I will observe your participation in the group. I am committed this semester to working on getting students more active in the classroom, through I also plan to randomly call upon students to contribute to class discussions. Be prepared. You may not sit back and be passive observers of other students’ learning. Passivity and detachment will be noted, and will earn a correspondingly low grade for participation. We are all in this learning process together. You have something valuable to contribute—so do it! Unless you are ridiculing or attacking someone, or are completely off task, there are no unacceptable contributions. 
Our goal in discussion is not to achieve “right” answers, for the most part. We are working on analysis, on interpretation. Please keep that in mind as you work through the assigned reading material. I know there is a lot of material (I have to read and reread it as well). Keep in mind that I am not asking you to memorize facts and figures and data. I am asking you to analyze, to interpret, and to convey the argument of a reading. I am asking you to critically think about what the author is saying to us about the Third Reich. Think about: What is the argument of the author? Is it a valid argument based upon the sources? What are the implications of his/her argument? What does the primary source yield in terms of information about this period? Are there areas of conflict between what the primary source says and historians’ interpretations? 

The study of history is not the pursuit of facts for facts’ sake. Historians study problems and issues in history, collect data, and develop an interpretation that provides an argument for why and how something happened, or for the cause and effect of an event or development in history. “History” itself is constantly being revised, reinterpreted-- it is not static-- as historians reassess the past, find new sources, and are influenced by contemporary factors. Particularly in the case of studying the Third Reich and the Holocaust, the past has much to do with the present and issues of political identity, understanding human nature, and memory. The historian thus plays a crucial and relevant role by attempting to understand and explain what is past. 

This course is structured around history as an interpretive endeavor, and consequently, you will indeed be asked to consider interpretations of Nazi Germany and the Holocaust offered by historians. This various interpretations are known as historiography. You will assess these interpretations for how they are constructed, the validity of their sources, the assumptions made by the historian, the validity of the conclusions made, and the implications for understanding the past and present. Those of you looking for a course in which you are simply told “what happened” in terms of names, dates, events, etc. will find yourself challenged to consider history from this standpoint of history as interpretation and argument. This course may be “about” Nazi Germany, but its essence is exploring the nature of analysis, interpretation and through this approach to the course, it is my goal to facilitate your learning of critical thinking and analysis skills, as well as help you improve the presentation of your analysis in oral and written discussions. 
This is an upper-level history course, and although many of you will not be pursuing the field of history as part of your future career, when you enter this course, you are expected to at least think like one (this goes for the history majors and minors as well). You will be reading history texts, and the expectation is that you will approach these with an open attitude directed at learning about scholarly modes of thought that perhaps lay outside your own field of study. You will be reading a lot of primary documents (the “raw material” of history from which historians work to construct an interpretation of the past), as well as secondary sources (interpretative and explanatory texts). You will not be tested on this information (there are no tests in this course), but you will be expected to discuss it in class. Read that again—you will be expected to discuss assigned course material in class. Participation/attendance/preparedness is 25% of your course grade.
Description of assigned course material and why you’ll want to read them: You have 5 texts for purchase. Our basic, narrative text is Jackson Spielvogel’s Hitler and Nazi Germany. A History.  This is a brief overview of the regime, its policies, and major personalities, and Spielvogel also engages in some of the interpretive debates that characterize study in the field. You should use it to acquire a foundation of basic information about the regime, its development, events, personalities, structure. I do expect you to acquire this knowledge in order that you will be able to understand information presented in the interpretive texts and that you will be able to carry out an informed written and oral discussion of the topics. William Sheridan Allen’s The Nazi Seizure of Power is a classic historical monograph-- I doubt there exists any student who has studied the Nazis who hasn’t read it. Sheridan Allen uses a study of one relatively small town in Germany to explore the tactics used by the Nazis to exploit political, social, and economic conditions existing in the Weimar Republic to increase their popularity and ultimately to launch them into power. He also examines what the Nazis did locally once in power nationally to create “their” state. We will use this study of one town to attempt to comprehend how and why the Nazis were successful in Germany at large. Michael Burleigh and Wolfgang Wipperman’s The Racial State is an excellent discussion of the implementation of racism as policy under the Third Reich. The book is divided into groups affected by the regime’s goal of instituting a Volksgemeinschaft, or “people’s community”, membership in which was determined by racial, biological criteria. The authors make use of extensive excerpts from primary sources to make their points. The Diary of Dawid Sierakowiak is the surviving text of a diary kept by a young man living in the Lodz Ghetto, a concentration of Jews created by the Nazis as part of the extermination process. We will use this as a primary source that can perhaps help us understand this aspect of the Holocaust and its human dimension. The Bartov text is a relatively controversial text that interprets the role of the German army (Wehrmacht) in the extermination process in the context of the conditions they faced on the eastern front. Additionally, primary documents from a documents reader (e-reserve or as “files” in my.ycp.edu) and from the Web will be assigned for discussion. In order to really understand why aspects of this regime are so difficult to interpret, we need to go to the documents themselves, or at least a sampling of them that we will work with in this course. There will also be secondary source articles or essays assigned that will help us engage in this process of understanding the various interpretive issues and difficulties, and which we will often use as the basis for debates. In this course, I often assign different students different readings so that we can truly have a discussion or debate about the different interpretations. Class meetings for which that is the case carry special significance with regard to attendance and participation (see below—attendance policy).
Please note: I don’t necessarily assign readings that I agree with in terms of the interpretations they offer. So, as you read, it is not a matter of trying to get at what you think I want, but rather of getting you to actively think about the material, challenge it, discuss it, and in the process, challenge your own thinking and assumptions. 

Course assignments:  
Participation/attendance/preparedness: 25%

Holocaust film analysis paper: 30%

Holocaust document analysis paper: 15%

Three 5 page response papers: 10% each

1) Response papers to Allen’s The Nazi Seizure of Power, Omer Bartov’s Hitler’s Army and The Diary of Dawid Sierakowiak. 5 pages in length, minimum. You will be given specific questions to address using the texts. Each paper is worth 10% of course grade, and the content of the papers/texts will be discussed in class.
2) Film analysis project, 10 pages: You will historically analyze 2 films that depict some aspect of the Third Reich or the Holocaust. One of the goals of this course is to help you develop the skills necessary to analyze popular media in terms of its scholarly validity and implications for the public’s understanding of history. In a 2000 survey of 1000 Americans representing a cross-section of the population, over 40% said that movies and TV programs were their most important means for connecting with and understanding the past. Film and television serve as educators, and historians must acknowledge that. There are clear perils to this, however. Film and television productions have a very different purpose than historical monographs on a subject. There be some educational goals to a production, but entertainment and commercial purpose are also part of the package. Facts and historical accuracy may not be maintained or twisted in the process of bringing a historical “story” to screen. The positive side of the history-film connection is that through films, the general public may become more interested and aware of the past and the pursuit of history. 
One of the most “popular” subjects for film has been the Third Reich and the Holocaust. Films on the Holocaust consistently receive awards for their dramatic content (think Schindler’s List  or Life is Beautiful of The Pianist), and major television networks devote resources towards mini-series on the subject (such as Anne Frank and Hitler: Rise of Evil.) These films provide very powerful images that shape perceptions of the Holocaust, “knowledge”, and even memory. To give you an example of film’s power, at a conference I recently attended, a major Holocaust researcher, Christopher Browning, reported that in his oral history interviews with Holocaust survivors before the appearance of Spielberg’s Schindler’s List, very few survivors indicated anything about the showers at Auschwitz; after the film, and especially the scene in which the shipment of women is sent to the showers, and there is much anxiety about whether that will be a shower or a gassing, “memory” of that suddenly started appearing in testimonies. Film either actually produced the “memory” or elicited it. Holocaust and films about Hitler and the Third Reich are also often characterized by “presentism”, meaning that they are not just about conveying the history, but also about saying something about the present. Holocaust films also vary in their accuracy and valid interpretations, and the good, the bad, and the ugly are all available for public consumption whether historians like that or not.
 I have compiled a list of films that would be appropriate for this project (descriptions provided below). You need to choose 2 of them. You will analyze their content in terms of historical accurateness and interpretation. In writing the paper, you will need to do additional research on the films and their historical context. I have placed several books on reserve in the library to help you understand film analysis and some of the specific films available. Scholarly film reviews are available (no, this does not mean Roger Ebert or Joe Smith on Amazon.com). At the same time, these popular perceptions of these films are important, so don’t ignore them. They tell us how history is consumed by the public and what the public may learn (accurate, inaccurate, or otherwise) from historically-based film.  You should do the necessary scholarly research into the types of interpretation that surround the subject of the film, in addition to research on the film itself. I have tried to choose films that represent a range of genres, styles, and accuracy. You will be provided with a specific handout later in the semester. Keep in mind, that in order to do well with regard to your analysis, you will need to view these films more than once. Plan accordingly. The films are available in the library, but are not on reserve, so that you may take them out. If you desire to pick a film that is not on the list, please consult with me first for approval. No, you may not use the recent film version of The Producers, fantastic as it may be. YOU SHOULD ALSO PLAN TO MEET WITH ME IN APRILTO DISCUSS THE FILMS YOU HAVE VIEWED. PLEASE FEEL FREE TO CONSULT WITH ME ABOUT HISTORICAL INTERPRETATIONS PRESENT IN THESE FILMS. I WILL DIRECT YOU TO APPROPRIATE SOURCES. Again, just to reiterate: this is not an opinion paper. It is not a “thumbs up/thumbs down” Robert Ebert-esque type of review of movies. It is a scholarly analysis requiring research on your part. 
I am happy to discuss any of the films with you. Please note that most of these films, but not all, contain disturbing imagery, graphic violence and imagery, objectionable language, and some sexual content. If you have concerns about this, please see me and I can direct you to films that fit your viewing requirements.
You have the following film choices:

Schindler’s List– 4 hours, 1993. Drama from Steven Spielberg based upon life of Oskar Schindler, an industrialist whose efforts saved hundreds of Jews from being murdered. Multiple Academy Award Winner, including Best Film.

Au Revoir les Enfants– 2 hours, 1987. Drama set in a boy’s school in France under Nazi occupation. Based upon the life of director Louis Malle. Winner of French Cesar, equivalent to an Oscar. 

Life is Beautiful– 2 hours, 1997. Drama–comedy set in Italy. Based upon director Roberto Benigni’s  family history, the film depicts the efforts of a father to save his son. Multiple Academy Award Winner, including Best Foreign Film. 

Train of Life– 2 hours, 1999. Comedy. Depicts the efforts of a Jewish village to escape capture by the Nazis through construction of a train to take them to freedom. 

Europa, Europa– 2 hours, 1991. Drama-comedy that depicts how a Polish Jewish boy, Solomon Perel, survived the Nazis by living right in their midst. 

Jakob the Liar– 2 hours, 1999. Drama-comedy. Remake of an East German film, this film, starring Robin Williams, depicts the power of rumor in sustaining a Polish ghetto in the final stages of the war.

My Mother’s Courage– 2 hours, 1988. Drama. Depiction of a Hungarian writer’s mother and the choices she made when confronted with deportation to Auschwitz. 

Anne Frank– 4 hours, 2001. Recent depiction of the life of Anne Frank based upon her diary, a recent biography, and the memories of those who knew her before, during, and after she and her family went into hiding in Amsterdam. 

The Grey Zone—108 minutes, 2001. Drama. Based upon the memoir of a doctor in Auschwitz 

about Sonderkommando workers (workers who were forced to man the crematoriums) who find a young girl alive among the gassed corpses. 
 Max--  108 minutes, 2002. Drama. Described as an “alternate-history fantasy” starring John 

Cusack as a Jewish art dealer who befriends a young, struggling artist named Adolf Hitler. 

The Pianist--  180 minutes, 2003. Drama. Directed by Roman Polanski, himself a childhood 

survivor of Nazi-occupied Poland, this is a story of a Polish Jew who is a concert pianist. The pianist goes into hiding in the Warsaw ghetto and emerges among the ruins. Nominated for several prestigious awards and received the Golden Palm at the 2002 Cannes film festival. 
Night and Fog— 30 minutes, 1955. Documentary. Documentary by French director Alan

Resnais that combines contemporary footage of Auschwitz with footage of the atrocities committed there. Often shown in schools as “the” Holocaust documentary.
Sophie’s Choice— 150 minutes, 1982. Drama. In post-World War II Brooklyn, a young writer 

meets neighbors, a Polish immigrant and Holocaust survivor and her boyfriend. Tells the harrowing tale of Sophie’s experience and her choice.

Uprising—  210 minutes, 2001. Drama. Made for TV drama that depicts the Warsaw Ghetto 
uprising of 1943 from the standpoint of the underground resisters. 

Bach in Auschwitz— 102 minutes, 2000. Documentary. Interviews with women survivors of 

Auschwitz who played in an orchestra that entertained Nazis and which was meant to calm prisoners going to their deaths. 

Triumph of the Spirit— 115 minutes, 1989. Drama. Boxer fights in a Nazi death camp to save 


himself and his family. A film about choice and guilt.

Hitler: Rise of Evil—2 hours, 50 minutes, 2003. Drama. Made for CBS dramatization of Hitler’s 


early years and rise to power. (only available through me)
Downfall—2 hours, 35 minutes, 2004. Drama. Based upon historical reconstruction of the last 

days of the regime in Hitler’s bunker and a memoir written by one of Hitler’s secretaries. Academy Award nominee for Best Foreign Language Film in 2005. I will also show this at an evening viewing later in the semester. 

By virtue of being on this list, does NOT make a film either “good” or “bad” in terms of the history, interpretation, images it offers. You must critically analyze to make that determination yourself. 

3) Holocaust primary document interpretation paper: approx. 7 pages. You will be given a packet of documents that convey information about the decision-making process that led to the extermination of Europe’s Jews. Based upon your reading of the documents, your analysis of them, in conjunction with available course secondary sources, you will develop a document based-interpretation of that decision-making process. This is one of the primary areas of controversy in the study of the regime. 
Attendance policy: You are all adults and responsible for your own schedules and priorities, but  students are nevertheless expected to attend every class meeting. My attendance policy is as follows: Because this class only meets twice a week, you are allowed two absences for any reason (I am not concerned with excused/unexcused). Any subsequent absence will result in a lowering of your participation/attendance grade by ONE FULL letter grade. 

Any student who misses more than 6 classes for any reason, excused or unexcused, will not pass this course. I make no exceptions to this.  

Days indicated below as special discussion days (*) (associated with discussion of books, or debates about different interpretations or primary documents) mean that attendance is required. Failure to attend counts as missing 2 class meetings. Lack of preparedness on those days will also be especially noted with regard to participation grade. In other words, its not enough just to show up.
I will conduct this course in an atmosphere of respect for you as individuals and students. This involves attentiveness to what you have to say, and a regard for your opinions and ideas. I expect students to conduct themselves likewise when interacting with each other and myself. Sleeping, talking with others, doing other course work, conducting discussions “off topic” consistently during small group work, or letting other students do all the work when assigned group work are all disrespectful behaviors that will consequently be reflected in your overall course grade. PLEASE MAKE EVERY EFFORT TO ARRIVE IN CLASS ON TIME. I GREATLY APPRECIATE IT, AS DO YOUR COLLEAGUES IN THIS CLASS. If you must leave early, please inform me of this before class begins. 
Cheating and Plagiarism: I like to assume that you are all ethical adults and that you will therefore not engage in plagiarism and cheating. Unfortunately, a recent course experience has shown me that this is too naive of an assumption.  Since all of the assignments in this course are produced outside of class, you should take the following remarks very seriously. Plagiarism and cheating are serious offenses, and I pursue cases to the fullest extent. Cheating: Work bearing a marked similarity to another student’s work will be considered cheating, and will receive an “F”. I define “marked similarity” to mean similarity in structure, phrasing, paraphrasing, and word choice beyond what could be considered a random occurrence. If you work with another person on the writing of a paper, you are cheating.  Plagiarism is a serious offense. It is the failure to give credit to another writer for words and ideas that you use. In other words, to plagiarize is to use another person’s words, phrases, or ideas as your own without acknowledging the source. You must use quotations when using another author’s words and phrasing and you must credit the source. It is not acceptable to copy the words of others without indicating them with quotation marks and giving credit to the source. 

What are the consequences for plagiarism and cheating: An F on the assignment, and at my discretion, an F in the course and disciplinary action (see Statement of Academic Dishonesty below). If you have questions about when to quote or cite the source, or about plagiarism and cheating, be safe and ASK!

Statement of Academic Dishonesty (new statement as of Fall 2004): “Academic dishonesty will not be tolerated at York College. Academic dishonesty refers to actions such as, but not limited to, cheating, plagiarism, fabricating research, falsifying academic documents, etc., and includes all situations where students make use of the work of others and claim such work as their own.

When an instructor believes that a student has committed an act of academic dishonesty, the instructor must provide written notification to the student, the Department Chair, and the Dean of Academic Affairs of the charge and the sanction. Documentation related to instances of academic dishonesty will be kept on file in the student’s permanent record. If the academic dishonesty is the student’s first offense, the instructor will have the discretion to decide on a suitable sanction up to a grade of 0 for the course. Students are not permitted to withdraw from a course in which they have been accused of academic dishonesty.

Students who believe they have been unjustly charged or sanctioned in cases involving a first offense must discuss the situation with the instructor immediately. Following this discussion, students may request through the Dean of Academic Affairs that the Student Welfare Committee conduct a hearing to review the charge and/or the sanction in the case. In cases of a first offense, the instructor may request that the Student Welfare Committee conduct a hearing and decide on the sanction, which can involve academic suspension or dismissal from the College, if the instructor believes the offense to be of an extremely egregious nature.

If the Dean of Academic Affairs determines that the academic dishonesty is the student’s second offense, the Dean will provide written notification to the student, the instructor, and the Department Chair. The Student Welfare Committee will automatically conduct a hearing to review the charge and decide on an appropriate sanction, which will involve academic suspension or dismissal from the College. Students who believe the Student Welfare Committee has unjustly sanctioned them may submit a written request to the Dean of Academic Affairs for a review of their case by the Dean.”

Grading policy of York College: (with my percentages) 

4 (Excellent) (90-100): This grade denotes accomplishment that is truly distinctive and decidedly outstanding. It represents a high degree of attainment and is a grade that demands evidence of originality, independent work, an open and discriminating mind, and completeness and accuracy of knowledge, as well as an effective use of the knowledge.

3.5  (Very Good) (85-89): This grade denotes mastery of the subject matter. It represents very good achievement in many aspects of the work, such as initiative, serious and determined industry, the ability to organize work, and the ability to comprehend and retain subject matter and to apply it to new problems and contexts.

3 (Good) (80-84): This grade denotes considerable understanding of the subject matter. It represents a strong grasp and clear understanding of the subject matter and the ability to comprehend and retain course content.

2.5 (Above Average) (76-79): This grade denotes above average understanding of the subject matter. It represents a good grasp of the subject matter and the ability to comprehend and retain course content.

2 (Average) (70-75): This grade denotes average understanding of the subject matter. It represents the grade that may be expected of a student of normal ability who gives the work a reasonable amount of time and effort.

1 (Below Average) (60-69): This grade denotes below average understanding of the subject matter. It represents work that falls below the acceptable standard.

0 (Failure) (below 60): This grade denotes inadequate understanding of the subject matter. It signifies an absence of meaningful engagement with the subject matter and that the student is not capable of doing or understanding the work or has made little or no effort to do so.

Statement on Writing Standards: “Students enrolled in this course are expected to use literate and effective English in their speech and in their writing. All papers submitted must be well written; grades on written work (including examinations) will be based on expression as well as on content. Students may be required to rewrite papers which are marred by errors in grammar, punctuation, spelling, or organization.” Source: Faculty Manual, C2.11. 

I abide by this standard. I encourage all students to seek assistance from the writing consultants at the Learning Resources Center, located in the basement of Wolf Gymnasium (WAC). The staff there is familiar with my assignments and my expectations. Feel free to make an appointment with them to go over a draft of your work. They will not write the paper for you, but will guide you to improve your own writing skills. You are ultimately responsible for writing and content. 
Late assignment policy: Assignment due dates are listed in schedule of topics below. It is your responsibility to turn the assignment in on the date due. Assignments are due at class time. I will accept papers without penalty until 5:00 p.m. on the date due, and will accept assignments via email as attachments. Please note that you bear the responsibility for submitting assignments to me on time. I am not responsible for network/email glitches, your technological problems, or a failure to include an attachment. If I do not receive a paper by 5:00 in my email inbox, it will be marked as late. Papers will be marked down 1 full letter grade (not half letter grade, i.e. from A to B, not B+) for each day late. Weekend days count. 

Policy on paper acceptance: NO PAPERS WILL BE ACCEPTED THAT ARE NOT STAPLED OR HELD WITH A PAPER CLIP. IF YOU TURN THEM IN WITHOUT STAPLE/PAPERCLIP, THEY WILL NOT BE GRADED. ALL PAPERS MUST BE TYPED, PROOFREAD (DO NOT SIMPLY RELY ON SPELL-CHECK. REREAD WHAT YOU HAVE WRITTEN). 
I reserve the right to apply and amend any of the above stated polices as the situation warrants.  I also reserve the right to apply and amend this syllabus at any time during the semester. This includes schedule of topics and assignments.
Schedule of topics and readings:

Thursday, January 19: Introduction to the course and your questions about the topic

Tuesday, January 24: The Third Reich and German “peculiarities”

Thursday, January 26: Germany 1871-1918


Reading: Spielvogel, chapter 1.

Tuesday, January 31: The Weimar Republic


Reading: Spielvogel, chapter 2



Weimar documents

Thursday, February 2: The Weimar Republic


Reading: Spielvogel, pp. 43-65

*Tuesday, February 7: The Rise of the Nazis


Reading: Allen, chapters 1-9

Thursday, February 9: Triumph of the Will
*Tuesday, February 14: The Nazi seizure of power at the local level


Reading: Allen, chapters 10-20

Papers to this text are due February 21
Thursday, February 16: Consolidation of power

Reading: Spielvogel, pp. 65-90


Consolidation of power documents

Tuesday, February 21: Hitler and the Nazi State


Reading: Spielvogel, pp. 90-153


Allen paper due

Thursday, February 23: The Nazi state

Reading: Robert Gellately, “Denunciations in Twentieth Century Germany. Aspects of Self-Policing in the Third Reich and the German Democratic Republic,” Journal of Modern History, vol. 68, vol. 4 (December 1996). Read pages 931-954 only. Available through “files” of this course on my.ycp.edu.

Break: February 27-March 3

Tuesday, March 7: Life in the Third Reich


Reading: Spielvogel, chapter 6 and Burleigh, pp. 23-73

Thursday, March 9: Life in the Third Reich


Reading: Burleigh, pp. 136-197

Tuesday, March 14: Life in the Third Reich


Reading: Burleigh, pp. 201-307

Thursday, March 16: World War II


Reading: Spielvogel, chapter 7

*Tuesday, March 21: Discussion of Omer Bartov’s Hitler’s Army


Students should have a rough draft of a paper to this text done for this class meeting.  

Thursday, March 23: World War II (homefront) and analyzing film (preparation for film project)

Reading: Spielvogel, pp. 233-258
Tuesday, March 28: Anti-Semitism and Racism


Reading: Burleigh, pp. 77-135

*Thursday, March 30: The Holocaust—using documents to interpret implementation of the Final Solution 

Students will be given a packet of documents for use for this paper and discussion


Papers due: May 2
*Tuesday, April 4: The Holocaust—interpreting the decision-making process

Students will be assigned ONE of the following authors, whose point of view you will represent during discussion:

Charles Sydnor, “Executive Instinct. Reinhard Heydrich and the Planning for the Final Solution,” in Berenbaum and Peck, The Holocaust and History, pp. 159-186.

Richard Breitman, “Plans for the Final Solution in early 1941,” in Berenbaum and Peck, The Holocaust and History, pp. 187-196.
Christian Gerlach, “The Wannsee Conference, the Fate of German Jews, and Hitler’s Decision in Principle to Exterminate all European Jews,” in Bartov, The Holocaust. Origins, Implementation, Aftermath, pp. 106-140.

Juergen Matthäus, “Operation Barbarossa and the Onset of the Holocaust,” in Christopher Browning, The Origins of the Final Solution, pp. 277 (Toward the Final Solution, August-December 1941) through 308.
Christopher Browning, “From War of Destruction to the Final Solution,” in Browning, The Origins of the Final Solution, pp. 309-330 and 352-373.

Thursday, April 6: Lodz Ghetto
*Tuesday, April 11: Discussion of The Diary of Dawid Sierakowiak

Papers due April 20
Thursday, April 13: Break

Tuesday, April 18: The camps
Reading: Yisrael Gutman, “Auschwitz—an Overview”, in Gutman and Berenbaum, Anatomy of the Auschwitz Death Camp, pp. 5-33 (optional)

Jean Claude Pressac with Robert-Jan Van Pelt, “The Machinery of Mass Murder at Auschwitz,” in Gutman and Berenbaum, pp. 183-245 (required).


Both readings are available as “files” under my.ycp.edu
*Thursday, April 20: Conspiracy

Dawid Sierakowiak papers due
*Tuesday, April 25: Conspiracy
*Thursday, April 27: The Allies and the Holocaust

All students will read the Weinberg essay, “The Allies and the Holocaust,” in Neufeld and Berenbaum, The Bombing of Auschwitz, pp. 15-26.

Additionally, students will be assigned one of the following essays for purposes of debate: 

Martin Gilbert, “The Contemporary Case for the Feasibility of Bombing Auschwitz,” in Neufeld and Berenbaum

James H. Kitchens, III, “The Bombing of Auschwitz Re-Examined,” in Neufeld and Berenbaum

Richard H. Levy, “The Bombing of Auschwitz Revisited: A Critical Analysis,” in Neufeld and Berenbaum

Stuart G. Erdheim, “Could the Allies have Bombed Auschwitz-Birkenau,” in Neufeld and Berenbaum

Tuesday, May 2: The question of resistance


Reading: Spielvogel, pp. 258-267


Document interpretations due
Thursday, May 4: Last class meeting. 
Film analysis projects due at finals time. We will meet during our finals time. Plan accordingly, as it will serve as a required class meeting.
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