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“History is argument without end.”-- Pieter Geyl

Course Description
This course is an in-depth examination of the political, social, cultural, and economic history of Europe from the beginning of World War I (1914) to the present. Citizens of the twentieth century experienced a Europe at the height of its power, but then also witnessed Europe’s descent into war, genocide and division between East and West. In recent decades, a Europe emerging from the revolutions of 1989/90 and the Cold War has faced new challenges, including ethnic violence, economic difficulties, multiculturalism, globalization, and continued political integration. Students in this course will study and discuss these and other developments that have produced the often troubling, and at times, triumphant, aspects of the twentieth century in Europe. The course is organized thematically, rather than strictly chronologically, to enable students to conceptualize key issues that Europe has faced in the twentieth century. These themes include the problem of war and peace; dictatorship and democracy; racism/genocide and tolerance; the state and the people; East/West division and European integration. Within these themes, we will examine the following topics: World Wars and their aftermath; the rise of major contending ideologies (Fascism, Nazism, Socialism); the Cold War and the division of Europe into East and West; West European political and economic integration; the end of the Cold War and its challenges; and current issues facing Europe at the beginning of the 21st century. 
Course Goals
1. To contribute to students’ understanding of the forces that shaped the twentieth century, and to provide them with the opportunity for more in-depth study of the events and developments associated with the twentieth century in Europe.
2. To contribute to students’ understanding of history as a discipline, including attention to historiography, assessment of argument and interpretation, analysis of primary and secondary sources, and research and writing.
3. To contribute to the development of students’ reading, writing, listening, and discussion skills.

4. To contribute to students’ ability to critically analyze primary and secondary sources.

5. To contribute to students’ ability to develop their own interpretation, based upon a critical analysis and synthesis of course materials, of Europe’s twentieth century.
Course Materials required for purchase: 


Mark Mazower, Dark Continent. Europe’s Twentieth Century (1998, paperback, 2000)
Alan Bishop and Mark Bostridge, eds., Letters from a Lost Generation. First World War Letters of Vera Brittain and Four Friends. 
Christopher Browning, Ordinary Men. Reserve Police Battalion 101 and the Final Solution in Poland, (revised, 1998)
Heda Margolius Kovaly, Under a Cruel Star. A Life in Prague 1941-1968
Course Materials on reserve: 

Bishop and Bostridge (Brittain), Letters from a Lost Generation.
Roland Stromberg. Europe in the Twentieth Century
Richard Pells. Not Like Us.
Marvin Perry. Sources of Twentieth Century Europe
Ian Kershaw, ed., Stalinism and Nazism. Dictatorships in Comparison
Robert Gellately, ed., The Specter of Genocide
Basis for Course Grade:

Portfolio of assigned course readings: 15%
Paper response to Brittain (5-7 pages): 10%

Paper response to Browning (5-7 pages): 10%

Paper response to Kovaly (5-7 pages): 10%

Final Mazower paper: 15%

Rename this course poster competition (group project): 10%

Holocaust conference write up or alternative: 10%

Participation/attendance, including discussion questions: 20%

About this course: First of all, welcome. I appreciate the range of academic and personal experiences and interests you bring to this course. This is a 400 level course. It thus requires on the part of all students a commitment to handle a challenging work load, including reading and writing assignments. I assume you have signed up for this class, with me as an instructor, because you welcome this challenge. I assume that you are interested in the course material and topic, in LEARNING and THINKING CRITICALLY about primary and secondary sources, in questioning assumptions, in learning about interpretations of the past, and in participating in discussions about the twentieth century. If these assumptions about your interest in this course are incorrect, you may have some difficulty in this course. The goal for all my courses is to create a community of learners, motivated by the desire to THINK, SHARE, and LEARN from each other. (I learn just as much from my students as they do from me). You must do your part to create that community, and I expect you to do just that. I will do my part, and this involves committing myself to providing you with a quality learning experience. I will facilitate discussion, treat you fairly as individual learners, allow for differences in learning styles and backgrounds, evaluate your work fairly, be flexible with regard to course demands (within limits), and be accessible to you with regard to any concerns you may have. Above all, I will challenge you to learn. 
Europe’s twentieth century is my area of “expertise”, if I can say that about a subject about which I am continually learning. It is a subject that also continues to trouble me, because interpreting the twentieth century is an exercise in handling all that is potentially the greatest in the human experience (freedom, tolerance, unity, prosperity, democracy, peace) with all that is without question the worst features of human behavior (intolerance, oppression, dictatorship, war, genocide, division). So how can we characterize the twentieth century? Historians do this exercise in labeling, for some reason. The 19th century, for example, is characterized as the “bourgeois” or “modern” or “revolutionary” century, to indicate particular features of experience from 1789-1914. There are many adjectives that can be used to describe the twentieth century, and many historians have chosen words quite negative, such as “genocidal” and “extreme”. The historian Mark Mazower has chosen the adjective “dark”, as in his book, Dark Continent. Europe’s Twentieth Century. We will read this book, not because I necessarily agree with Mazower, but rather because he provides us with an interpretation that we can use as a launching point for discussions. We are free to agree or disagree with him, and as students in this course, you will critically consider his interpretation (this consideration will in fact constitute your final paper for this course, see below). We will not be able to study all aspects of Europe’s twentieth century, but we will consider the major developments and events. You will be exposed to a variety of interpretations through secondary sources, and be able to develop your own through primary sources. As we proceed through the reading material, constantly keep in the back of your mind our primary question: Is this a “dark continent?” Is there an alternative descriptor for Europe in the twentieth century? 
We will be approaching the course conceptually, i.e. not from a strict chronological standpoint, and we will not be working through the century systematically in terms of events. Rather, we will examine the century from the standpoint of problems and issues. I want you to THINK about this century, discuss this century, not just “learn about” this century from cover to cover. 

Now, on to the nuts and bolts of the course. Class meetings will consist of some brief overview of the topic (I assume you all have a working knowledge of the events—if not, please consult a Western Civilization or other textbook of the period. See me for advice, if necessary, and I have placed a twentieth century textbook by Stromberg on reserve in the library). We will then discuss the assigned reading for the day, whether it be primary documents or a secondary source interpretation or both. STUDENTS MUST BRING COPIES OF THE ASSIGNED READING WITH THEM TO CLASS, OR AT LEAST EVIDENCE OF HAVING TAKEN EXTENSIVE NOTES ON THE READING. THIS INCLUDES READINGS ASSIGNED OFF THE WEB, JSTOR, OR ON RESERVE.  FAILURE TO DO SO WILL RESULT IN A LOWERING OF THE CLASS PARTICIPATION GRADE, AS I WILL JUST ASSUME YOU ARE UNPREPARED FOR THE ASSIGNED READING.

I also show a number of videos in this course. This is a deliberate attempt to provide you with a visual sense of what happened in this century, and also to expose you to other interpretations that are presented by the video “authors.” Many of these videos are from series that have been shown on the popular medium of television, and thus, they have exposed a wide audience to a specific interpretation of the event. We should evaluate this, and think critically about the history that is presented in documentary or other form. Therefore, videos are never mental days off or nap time.
Assignments: 
Portfolio of assigned course readings: 15% (final exam time)
Paper response to Brittain (5-7 pages): 10% (February 8)
Paper response to Browning (5-7 pages): 10% (February 22)
Paper response to Kovaly (5-7 pages): 10% (April 12)
Final Mazower paper: 15% (final exam time)
Rename this course poster competition (group project): 10% (Presented during final exam time)
Holocaust conference write up or alternative: 10% (Conference—April 4, write up April 19)
Participation/attendance, including discussion questions: 20%

You have a number of assignments in this course designed to give you the opportunity to demonstrate your mastery of the course material, your ability to think critically and interpret, and your ability to articulate your ideas through writing. For the Brittain, Browning, and Kovaly texts, you will write a 5 page (that is a minimum) response paper, for which you will be given a question well in advance. Due dates are noted in the schedule of topics below.  These texts will also be discussed in class. Please note attendance policy applicable specifically to those days (below). 
During finals week, you will turn in a final paper of 10 pages in length (minimum). This paper is not a research paper, but rather  it is your own synthesis of the course material that you will produce to address the issue stated at the beginning of this syllabus: how can we characterize Europe’s twentieth century? Is it a “dark continent”? How do the themes we have examined shape your interpretation of Europe’s recent history? What are the strengths and weaknesses of Mazower’s interpretation? 
To assist you in writing what is essentially a cumulative paper, you will keep a portfolio of class meetings and assigned readings. READ THIS SECTION CAREFULLY FOR CONTENT OF THIS PORTFOLIO.  The portfolio is a class-by-class record of ABSTRACTS of the assigned readings (see examples provided on last page of this syllabus) and a summary of class notes, including your CRITICAL AND ANALYTICAL reaction (not “I liked class today…”, but rather, “Today’s class prompted me to think carefully about….”) Make the portfolio thoughtful and useful for yourself—ideas for your own argument concerning the nature of the twentieth century. For the readings abstracts, the argument of the author must be clearly stated, as well as supporting points and overall contribution to the subject matter. When we arrive at the end of the course, you have a record of everything we covered (outside of your own notes), including your reactions to it, that you can use to formulate your analysis of the twentieth century. You will be ready to take on Mazower’s “dark” continent thesis. If you take time after every class period to note what you learned, or what might be valuable for this final paper, it will already be partially written by the time you get to the final weeks of the course. I will collect the portfolios periodically throughout the semester to see how everyone is doing with regard to the material. NOTE: MISSING CLASS IS NOT AN EXCUSE TO MISS AN ENTRY WITH REGARD TO THE ASSIGNED READING. THE READING IS ASSIGNED REGARDLESS OF YOUR ABILITY TO ACTUALLY ATTEND CLASS TO DISCUSS IT. FURTHERMORE, WHILE FOR MOST CLASSES THERE IS ASSIGNED READING, EVEN FOR THOSE RARE CLASSES FOR WHICH THERE IS NO ASSIGNED READING, YOU MUST STILL DO A CLASS SUMMARY.  You do not have to provide reading summaries for the Brittain, Browning, or Kovaly.  

The portfolio is to be clearly organized by date. I will not accept handwritten portfolios

We may not get to every one of the assigned readings during a given class period. The readings are assigned for the purposes of your learning about the subject—just because we don’t discuss them directly, doesn’t mean that they aren’t important. You must still write a reading summary for them.

I may require specific entries to videos, etc. 

Because this is a 400 level class, you also need to demonstrate some initiative with regard to the conduct of class and an outside project. I will randomly assign several of you to develop discussion questions on the assigned reading. Those need to be submitted to me at least one day prior to the class meeting. 
Additional projects: These are “non-traditional” in nature. First of all, students in this course will attend the Holocaust Conference at Millersville University on April 4. Try to arrange your schedules accordingly. I will provide letters to faculty requesting excused absences for this event. This is an excellent conference year to year that attracts major scholars working in the field of Holocaust and genocide studies. This year’s conference theme works very well with one of the overall themes of this class: genocide in the twentieth century. Scholars will present their work, and some of the authors you will read in this course will be present, such as Eric Weitz. This is a great opportunity for you to see history “in action”. We will travel to Millersville in the morning and return in the afternoon. Students attending the conference will write a summary of what they observed and learned as it relates to this course (3-5 pages). Students who are absolutely unable to attend the conference must inform me of this by March 1 and work out an alternative project with me, which will involve reading 2-3 books on the subject of genocide in the twentieth century and producing a 10 page paper.  Students who miss the conference due to unforeseen circumstances will do the same. 
Finally, with regard to assignments: This course has a mundane, boring, uninspiring, (pick a similar adjective) title: History of Modern Europe II. The title is problematic from the standpoint that it implies that students need to take History of Modern Europe I (they don’t), and it doesn’t clearly indicate course content (i.e. twentieth century Europe). I inherited this course title upon coming to York College, but it can be changed.  Working in groups of 3-4, I would like you to develop a new name for the course. This project involves thinking creatively about a course title that would attract students, but at the same time, is one that is “academic” and scholarly. Your group will develop a visual presentation to the class via a poster that conveys the suggested title along with visual images that represent that title or its related themes. Essentially, think of the poster as a possible flier that could be distributed to students urging them to take the course, i.e. an advertising campaign.  Synthesize course content, think about themes, find visuals, work together as a group, CREATE. Depending upon departmental approval, the new title may be entered into the college course catalogue.  Groups will present their work during the final exam meeting time. 
Attendance policy: You are all adults and responsible for your own schedules and priorities, but students are nevertheless expected to attend every class meeting.  My attendance policy is as follows: You are allowed two absences for any reason. (I can no longer concern myself with being a judge of “excused” and “unexcused” absences as the range of student circumstances is just too vast). Any subsequent absence beyond these two will result in a lowering of your participation/attendance grade by ONE grade.  
PLEASE NOTE: Any student who misses more than 6 classes for any reason cannot and will not pass this course. I make no exceptions to this, not even “I need this course to graduate.” 

PLEASE NOTE AS WELL: Students who miss discussion of the Brittain, Browning, and Kovaly will have that absence count as TWO absences. It is entirely unacceptable to me that you would miss a major book discussion. 
Discussion constitutes the majority of this course, and participation in our discussions constitutes a significant portion of your course grade. You must be prepared to discuss with the readings completed beforehand. Readings on reserve should either be photocopied or you should come with extensive notes in hand. I will expect knowledge of them. There are no right or wrong answers, really, but rather there is only inquiry and critical thinking. You bring to this class your insight and interpretation—and that is what we need to hear. Bring questions and comments daily!
I will conduct this course in an atmosphere of respect for you as individuals and students. This involves attentiveness to what you have to say, and a regard for your opinions and ideas. I expect students to conduct themselves likewise when interacting with each other and myself. Please note: Sleeping, talking with others, doing other course work, or letting other students do all the work when assigned group work are all disrespectful behaviors that will consequently be reflected in your overall course grade. PLEASE ARRIVE AT CLASS ON TIME AND STAY FOR THE DURATION OF THE CLASS. If you need to leave early for some reason, please inform me of this before class begins. It is highly distracting (and rude) to simply get up and leave in the middle of class. If I interpret your behavior as disruptive, offensive, or unacceptable, I will speak to you personally about that. 
Cheating and Plagiarism: I like to assume that you are all ethical adults and that you will therefore not engage in plagiarism and cheating. Unfortunately, a recent course experience has shown me that this is too naive of an assumption.  Since all of the assignments in this course are produced outside of class, you should take the following remarks very seriously. Plagiarism and cheating are serious offenses, and I pursue cases to the fullest extent. Cheating: Work bearing a marked similarity to another student’s work will be considered cheating, and will receive an “F”. I define “marked similarity” to mean similarity in structure, phrasing, paraphrasing, and word choice beyond what could be considered a random occurrence. Since you work in groups, it is obviously acceptable to discuss the material for the paper with others. However, if you work with another person on the actual construction and writing of a paper, you are cheating.   Plagiarism is a serious offense. It is the failure to give credit to writers for words and ideas that you use. In other words, to plagiarize is to use another person’s words, phrases, or ideas as your own without acknowledging the source. You must use quotations when using another author’s words and phrasing and you must credit the source. It is not acceptable to copy the words of others without indicating them with quotation marks and giving credit to the source. You must quote and you must give credit—failure to do either is plagiarism. I have a nice and always expanding list of Web sites that offer papers to students, and I regularly check them for similarities with a student’s own work. This takes a lot of my time, but I refuse to tolerate cheating and plagiarism. 
What are the consequences for plagiarism and cheating: An F on the assignment, and at my discretion, an F in the course. The matter will be reported to the Dean of Academic Affairs (see Statement of Academic Dishonesty below). If you have questions about when to quote or cite the source, or about plagiarism and cheating, be safe and ASK!

Statement of Academic Dishonesty (new statement as of Fall 2004): “Academic dishonesty will not be tolerated at York College. Academic dishonesty refers to actions such as, but not limited to, cheating, plagiarism, fabricating research, falsifying academic documents, etc., and includes all situations where students make use of the work of others and claim such work as their own.

When an instructor believes that a student has committed an act of academic dishonesty, the instructor must provide written notification to the student, the Department Chair, and the Dean of Academic Affairs of the charge and the sanction. Documentation related to instances of academic dishonesty will be kept on file in the student’s permanent record. If the academic dishonesty is the student’s first offense, the instructor will have the discretion to decide on a suitable sanction up to a grade of 0 for the course. Students are not permitted to withdraw from a course in which they have been accused of academic dishonesty.

Students who believe they have been unjustly charged or sanctioned in cases involving a first offense must discuss the situation with the instructor immediately. Following this discussion, students may request through the Dean of Academic Affairs that the Student Welfare Committee conduct a hearing to review the charge and/or the sanction in the case. In cases of a first offense, the instructor may request that the Student Welfare Committee conduct a hearing and decide on the sanction, which can involve academic suspension or dismissal from the College, if the instructor believes the offense to be of an extremely egregious nature.

If the Dean of Academic Affairs determines that the academic dishonesty is the student’s second offense, the Dean will provide written notification to the student, the instructor, and the Department Chair. The Student Welfare Committee will automatically conduct a hearing to review the charge and decide on an appropriate sanction, which will involve academic suspension or dismissal from the College. Students who believe the Student Welfare Committee has unjustly sanctioned them may submit a written request to the Dean of Academic Affairs for a review of their case by the Dean.”

Grading policy of York College: (new policy as of Fall 2004, with my percentages) 

4 (Excellent) (90-100): This grade denotes accomplishment that is truly distinctive and decidedly outstanding. It represents a high degree of attainment and is a grade that demands evidence of originality, independent work, an open and discriminating mind, and completeness and accuracy of knowledge, as well as an effective use of the knowledge.

3.5  (Very Good) (85-89): This grade denotes mastery of the subject matter. It represents very good achievement in many aspects of the work, such as initiative, serious and determined industry, the ability to organize work, and the ability to comprehend and retain subject matter and to apply it to new problems and contexts.

3 (Good) (80-84): This grade denotes considerable understanding of the subject matter. It represents a strong grasp and clear understanding of the subject matter and the ability to comprehend and retain course content.

2.5 (Above Average) (76-79): This grade denotes above average understanding of the subject matter. It represents a good grasp of the subject matter and the ability to comprehend and retain course content.

2 (Average) (70-75): This grade denotes average understanding of the subject matter. It represents the grade that may be expected of a student of normal ability who gives the work a reasonable amount of time and effort.

1 (Below Average) (60-69): This grade denotes below average understanding of the subject matter. It represents work that falls below the acceptable standard.

0 (Failure) (below 60): This grade denotes inadequate understanding of the subject matter. It signifies an absence of meaningful engagement with the subject matter and that the student is not capable of doing or understanding the work or has made little or no effort to do so.

Statement on Writing Standards: “Students enrolled in this course are expected to use literate and effective English in their speech and in their writing. All papers submitted must be well written; grades on written work (including examinations) will be based on expression as well as on content. Students may be required to rewrite papers which are marred by errors in grammar, punctuation, spelling, or organization.” Source: Faculty Manual, C2.11. 

I abide by this standard. I encourage all students to seek assistance from the writing consultants at the Learning Resources Center, located in the basement of Wolf Gymnasium (WAC). The staff there is familiar with my assignments and my expectations. Feel free to make an appointment with them to go over a draft of your work. They will not write the paper for you, but will guide you to improve your own writing skills. You are ultimately responsible for writing and content. 

Late assignment policy: Assignment due dates are listed in schedule of topics below. It is your responsibility to turn the assignment in on the date due. Assignments are due at class time. I will accept papers without penalty until 5:00 p.m. on the date due, and will accept assignments via email as attachments. Please note that you bear the responsibility for submitting assignments to me on time. I am not responsible for network/email glitches, your technological problems, or a failure to include an attachment. If I do not receive a paper by 5:00 in my email inbox, it will be marked as late. Papers will be marked down 1 full letter grade (not half letter grade, i.e. from A to B, not B+) for each day late. Weekend days count. 

Policy on paper acceptance: NO PAPERS WILL BE ACCEPTED THAT ARE NOT STAPLED OR HELD WITH A PAPER CLIP. IF YOU TURN THEM IN WITHOUT STAPLE/PAPERCLIP, THEY WILL NOT BE GRADED. ALL PAPERS MUST BE TYPED, PROOFREAD (DO NOT SIMPLY RELY ON SPELL-CHECK. REREAD WHAT YOU HAVE WRITTEN). 
NO EXTRA CREDIT is offered in this class. 

I reserve the right to apply and amend any of the above stated polices as the situation warrants.  I also reserve the right to apply and amend this syllabus at any time during the semester. 
Schedule of topics and assignments:

Thursday, January 20: Introduction to the course

Tuesday, January 25: The “Dark Continent”? 

Reading for discussion: Mazower, preface and epilogue

Topic One: WAR AND PEACE
Thursday, January 27: The “Great War”—why does the twentieth century begin in 1914?

Interpreting the beginning of the Great War


Video excerpt from The Great War: Explosion

Reading: Samuel R. Williamson, Jr., “The Origins of World War I,” Journal of Interdisciplinary History, Vol. 18, no. 4 (Spring 1988). Available through JSTOR electronic text articles (Schmidt Library). 

Note: This date represents the 60th anniversary of the liberation of Auschwitz death camp by the Soviets. Look at European news sources, such as the BBC, to see how Europeans commemorated this event. 
Tuesday, February 1: Great War video (excerpts from Slaughter and Total War) and discussion
Thursday, February 3: The language of the Great War: shellshock

Reading: Students will individually be assigned different articles from the Journal of Contemporary History’s January 2000 special issue on shell shock. We will discuss the various points of view represented by that article series. 

Tuesday, February 8: Paper due and discussion: Vera Brittain, Letters from a Lost Generation
Thursday, February 10: World War II: the changing language of war

Reading: Omer Bartov, “From Blitzkrieg to total war: controversial links between image and reality,” in Ian Kershaw, Stalinism and Nazism. Dictatorships in Comparison, on reserve.



    Edmund P. Russell, “Speaking of Annihilation: Mobilizing for War against Human and Insect Enemies, 1914-1945,” in Journal of American History, Vol. 82, No. 4 (March 1996). Available through JSTOR.

Tuesday, February 15: Video: Mein Krieg (My War)
Thursday, February 17: Racism, anti-Semitism, and the Holocaust

Reading: Mazower, chapter three and five

Tuesday, February 22: Papers due: Browning, Ordinary Men
Thursday, February 24: State sponsored killing and mass extermination (Armenia, Ukraine, Yugoslavia) 

Reading: Mazower, pp. 389-394



   Eric Weitz, “The Modernity of Genocides,” in The Specter of Genocide, on reserve. 


Students will be assigned one of the following “episodes” in twentieth century European “cleansing”: Armenia, Ukraine, Yugoslavia. Readings: TBA

Break: February 26-March 6.

Tuesday, March 8: Give peace a chance

Readings: Mazower, chapter two, and pages 104-115, and chapter seven. 

Thursday, March 10: Peace? The Cold War. 


Reading: Melvyn Leffler, “The Cold War: What do ‘We Now Know’?” in The American Historical Review Vol. 104, No. 2 (April 1999), available through JSTOR.

Assigned documents TBA

Tuesday, March 15: Lessons learned? Tolerance, multiculturalism, the New Right

Reading: Mazower, chapter 10


Documents pp. 401-425. in Perry, Sources of Twentieth Century Europe, on reserve.

   
Thursday, March 17: No class—compensation for upcoming attendance at Holocaust Conference, April 4.
Tuesday, March 22: Lessons learned? European integration and the European Union

Reading:  TBA
Break: March 24-March 28

Topic Two: Alternative political narratives—Dictatorship and democracy
Tuesday, March 29: Democracy


Reading: Mazower, chapter one and six
Thursday, March 31: Democracy challenged


Reading: Mazower, chapter nine and ten

Holocaust conference at Millersville University: April 4. Write up due by April 19.
Tuesday, April 5: Dictatorship: Fascism and Stalinism

Reading: Mazower, pp. 115-125


Documents in Perry text, on reserve: TBA 
Thursday, April 7: Eastern Europe

Reading: Mazower, chapter eight
Tuesday, April 12: Papers due: Kovaly, Under a Cruel Star
Thursday, April 14: 1968

Reading: TBA
Tuesday, April 19: 1989

Reading: Mazower, chapter 11


Documents: 439-462.
Thursday, April 21: Film: Goodbye, Lenin

Tuesday, April 26: Film: Goodbye, Lenin and discussion 
Topic three: America and Europe since World War II
Thursday, April 28: Americanization and Europeanization

Reading: Pells, Not Like Us. How Europeans have loved, hated, and transformed American Culture, excerpt, book on reserve. 
Tuesday, May 3: “Old Europe” and the Iraq War

Reading: TBA
Thursday, May 5: Last day—Europe: The Dark Continent?

Finals exam time will be used to present your “renaming this course project.”  Final papers assessing Mazower’s argument and portfolios will be due at that time as well.

"To the Unknown Mother of the Unknown Soldier": Pacifism, Feminism, and the Politics of Sexual Difference among French Institutrices between the Wars 

Mona Siegel

French Historical Studies, Vol. 22, No. 3. (Summer, 1999), pp. 421-451.
Abstract: French primary schoolteachers have embraced no issue more passionately than they did pacifism in the aftermath of the Great War. But while instituteurs and institutrices shared a commitment to promoting pacifism through education, the possibilities for influencing political decision making remained gender prescribed. Pacifism became one of the principal mechanisms through which institutrices in interwar France fought to establish a legitimate civic identity for women, with its attendant rights. Responding to gender concerns specific to the 1920s and 1930s, and searching for a way to assert their own legitimacy against men's combat experience, pacifist institutrices emphasized their maternal and pacific "nature" in their campaigns for peace. In doing so, they, like French feminists since the Revolution, encountered the problems inherent in any attempt to gain recognition of individual rights on the basis of sexual difference. Their appropriation of a rhetoric of sexual difference nonetheless helped break down cultural barriers that excluded women from public debates on foreign affairs.

France, Africa, and the First World War 

C. M. Andrew; A. S. Kanya-Forstner

The Journal of African History, Vol. 19, No. 1, World War I and Africa. (1978), pp. 11-23.

Abstract: World War I marked the final phase of French colonial expansion. France's African war aims were determined not by the cabinet but by the leaders of the colonialist movement and by a handful of African enthusiasts in the colonial and foreign ministries. Most of these men harboured the unrealistic aim of acquiring not merely German territory but also other foreign 'enclaves' in A.O.F. At the peace conference, however, France's African gains were limited to mandates over the greater part of German West Africa. Before August 1914 no government had given serious thought to the potential contribution of French Africa, either in men or raw materials, to a war in Europe. The enormous losses on the Western Front led to the recruitment of French Africa's first great conscript army. By the end of the War French Africa had sent 450,000 soldiers and 135,000 factory workers to Europe. The crisis of French food supply also led in 1917-18 to the first concerted campaign, mounted jointly by the colonialists and the colonial ministry, for the mise en valeur of the Empire. But France's shipping losses made it impossible to increase her African imports. In the aftermath of victory French Africa appeared genuinely popular in France for the first time. The main reason for that popularity was the naive belief that the resources of the Empire would free France from dependence on foreign suppliers and speed her post-war recovery. When the resources of the Empire proved even slower to arrive than reparations, the Empire quickly lost its newfound popularity. The War nonetheless left behind it the myth of the Empire as a limitless reservoir of men and raw materials: a myth which, though dormant for most of the inter-war years, was to be revived by the coming of World War II.

PAGE  
8

